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CHAPTER ONE TC "CHAPTER ONE" \f C \l "1" 
1.0 NATURE AND BACKGROUND TO THE PROBLEM TC "NATURE AND BACKGROUND TO THE STUDY" \f C \l "1" 
1.1 Introduction TC "1.1 Introduction" \f C \l "1" 
This chapter introduces the study on stakeholders’ perceptions and experiences on girls’ dropout in secondary schools in Dar es Salaam Region. It presents the background to the study, statement of the problem, objectives of the study, main research questions, and significance of the study, limitations, and scope of the study.

1.2 Background to the Problem 
The term school dropout is complex and can be described in different ways. However, in this research study, it is understood not as a single event, but generally a process that results due to a combination of inter-related factors that lead up to a child eventually dropping out of school (Fleisch, Shindler & Perry, 2010). Education is very important for the development of any society. Nyerere (1968b) viewed the purpose of education as being, to transmit from one generation to the next the accumulated wisdom and knowledge of the society. Further Nyerere reviewed that the purpose of education is to prepare the young people for their future membership in the society and active participation in its maintenance of development.
 Nyerere (1967) in explaining strategies to develop an independent Tanzanians, pointed out three major national enemies including poverty, ignorance and diseases. He stressed that unless people get education, the fight against the three major enemies will be extremely difficult to wage.  With education, people will be able to raise their economic condition by using their knowledge to raise the production of food and cash crops. Likewise, education will help people to fight against diseases by eating balanced diet that will keep their bodies healthily: They will know the importance of going to the hospital for treatment when they become sick.
Obtaining education is as important for girls as it is for boys. Education provides girls with the knowledge and skills needed to earn a living, support a family, and be a productive member of the community (UNESCO, 1990). Many girls, especially those in rural areas, receive little or no education. Those who do attend school may leave before completing their course of study, thus limiting their future opportunities for social and economic advancement. Early marriage and childbearing often mark the end of school attendance for girls (UNESCO, 1990). 
Although many nations in the world are determined to create, more opportunities for girls’ education in order to meet the Millennium Development Goals (MDGs), girls still face many challenges, particularly in poor countries. Statistically, of the 150 million children who are out of school, 100 million are girls (UNESCO, 2008b). As it has been noted above, dropout rate varies by gender and if girls tend to drop out earlier compared to boys, it manifests that there are some unique factors contributing to the increase in the dropout rate, particularly for girls. In other words, there seem to be some factors which extensively contribute to an increase in girls' dropout though those factors also impact dropout rate for boys. 
This can be validated from various literature which show that girls' dropout rates are higher compared to boys' in most parts of the world. According to UNESCO (2012), for example, the dropout rate is higher for girls in 49 countries compared to boys. Chimombo (1999) finds out that though the enrolment in school is almost the same for girls and boys, boys have a higher likelihood of continuing school compared to girls. Also, Holmes (2003) found that girls overall attain less education and tend to drop out earlier as compared to boys. Tanzania recognises the importance of education to both girls and boys children. Since independence, many attempts have been made to raise the status of education and specifically to raise awareness on the importance of education a girl child. The Tanzania Development Vision 2025 sees education as an issue in creating the mind-set necessary for national development and competitive economy that will be the driving force for the realization of that vision.

Thus, creating an innovative and sustainable education system is to provide empowerment to the next generation which ultimately will determine the success or failure of Tanzania (Maliyamkono, 2006). To respond to the problem of dropping out in secondary schools and other challenges facing secondary schools, the government introduced the Education and Training Policy (ETP) and Education Sector Development Plan (ESDP). ETP guides provision of education in Tanzania. The major thrust is in the areas of increasing enrolments, quality improvements, equitable access, and the expansion and optimum utilization of available resources (URT, 1995). In view of this policy, secondary education is conceived to produce a literate society and thus contribute to personal social and economic development. The ETP creates a true partnership between the state and other education providers by encouraging them to establish and manage secondary education and training institutions (URT, 1995). In recognition of the importance of education, the government reviewed the national education and training policy of 1995 and came up with a new education and training policy 2014 that was officially launched by His Excellency former President Jakaya Mrisho Kikwete.

Education Sector Development Plan covers all educational sectors including primary, secondary, higher and vocational education. It was initiated in 1996 to help the achievement of the government’s long-term development and poverty eradication targets and at the same time addresses the problems brought about by fragmented project interventions. The approach established new relationships in provision of education and training, (URT, 1995). 

Tanzania has prioritized education because it is considered as an important tool for human development. The right to education is guaranteed by the Constitution of the United Republic of Tanzania 1977, which observes that, “Every person has the right to self-education, and every citizen shall be free to pursue education in a field of his choice up to the highest level according to his merits and ability. The Government shall endeavor to ensure that there are equal and adequate opportunities to all persons to enable them to acquire education and vocational training at all levels of schools and other institutions of learning” (The Constitution of The United Republic of Tanzania). Education is a key strategy for investment in human resources, for improving people’s lives and enabling them fight against poverty, ignorance and disease (NRR, 2015).
1.3 Statement of the Problem TC "1.3 Statement of the Problem" \f C \l "1" 
Girls’ school dropout is a problem that has increasingly significant societal consequences. The importance of a school education as a minimum standard for employment has dramatically increased over the past fifty years. Researchers have found that youth who dropout have: lower lifetime earnings levels, higher unemployment, and a greater likelihood for criminal involvement (McNeal, 1997). Economists also have found that increased dropout rates are associated with lower tax revenues and increased expenditure for government assistance programs (Rumberger, 1987). 
Education is one of the key factors that enable us to cope with today’s world and be able to control our environment as well as improve our lives. Education gives an individual identity and equips him/her with the relevant skills and knowledge which enables him/her to overcome the different challenges in his/her environment and life in general. Despite efforts made by education stakeholders to arrest the situation, there has been a significant increase in the number of girls who leave schools. 
Although more girls than ever are attending schools in Tanzania, the national goal of having all children complete a full course of secondary schooling has not yet been reached. The completion rate of the girls is much lower than those of boys. Likewise, the proportion of girls in the education system gets lower and lower as they go up the academic ladder. This is a function of both absence of sound policies and programmes favourable to promotion of girl-education in Tanzania and low awareness on the importance of education.
1.3.1 General Objective TC "1.3.1 General Objective" \f C \l "1" 
The general objective of the study was to find out stakeholders’ perceptions and experiences on girls’ dropout in secondary schools particularly in Dar es Salaam region.

1.3.2 This Specific Objectives TC "1.3.2 This Specific Objectives" \f C \l "1" 
i.	To assess stakeholders’ conception of girls’ dropout in secondary schools
ii.	To examine  socio-economic factors influencing girls’ dropout in secondary schools
iii.	To assess the challenges to address girls’ dropout in secondary schools
iv.	To assess ways to improve girl’s school attendance in secondary schools

1.4 Research Questions TC "1.4 Research Questions" \f C \l "1" 
i.	What are your conceptions regarding girls’ dropout in secondary schools?
ii.	What are socio-economic factors influencing girls’ dropout in secondary  schools?
iii.	In which ways can secondary school girls’ dropout challenges be addressed?
iv.	In which ways can girls’ school attendance be improved?
 
1.5 Significance of the Study TC "1.5 Significance of the Study" \f C \l "1"  
This study can be used as references for future studies on a relevant topic. It help the Government to allocate more fund to increase school dormitories for girls. Parents (Community) should stop bad customs and notions about girls that is girls are for marriages only, where by girls can be educated and perform equally as boys do. Similarly, the study can help teachers to avoid the habit of discouraging girls. Last girls can understand that they are capable and can perform all duties that can be done by boys.

1.6 Limitations of the Study TC "1.6 Limitations of the Study" \f C \l "1" 
Being aware of the limitations helps the researcher to avoid the setback, over prospect in the course of the study, (Keya, S.O. 	(1989). The researcher faced language barriers. This was because many respondents were not conversant in English language. However, in some cases, where both English and Swahili languages were mostly required, code mixing plus code switching were used as a solution to make respondents understand the questions easily.

1.7 Delimitations of the Study TC "1.7 Delimitations of the Study" \f C \l "1" 
The study was designed to examine the perceptions and experiences of education stakeholders on girls’ dropout in secondary schools in Tanzania, particularly in Dar es Salaam region. The study involved girl students only in government/public secondary schools in the Region. DSEOS, Head of schools and inspectorates were also visited in order to obtain relevant information which was of good use in future findings.

1.8 Definition of Terms TC "1.8 Definition of Terms" \f C \l "1" 
a)	Drop out:  According to Brimmer (1990), a school dropout is a pupil who leaves school before the end of the final year of the educational stage in which s/he is enrolled. For the purpose of this study a drop out is a primary school girl student who fails to complete her seven years of primary school education cycle.
b)	School dropout: The term school dropout is complex and can be described in many different ways. However, in this research study it is understood not as a single event, but generally a process that results due to a combination of inter-related factors that lead up to a child eventually dropping out of school (Fleisch, Shindler & Perry, 2010).

c)	Stakeholders: Stakeholders are persons, groups or institutions with interests in a project or program me. Primary stakeholders are those ultimately affected, either positively (beneficiaries) or negatively (for example, those involuntarily resettled). Secondary stakeholders are the intermediaries in the aid delivery process. This definition of stakeholders includes both winners and losers, and those involved or excluded from decision-making processes. Concerning this study, stakeholders will be students, teachers, education administrators, ministries, and the community.

d)	Perception: The term ‘perception’ refers to an idea, a belief or an image one has as a result of how she/he sees or understands something. Perception is the way people sense and interpret the world around them

e)	Experience: According to Merriam-webster, the term experience means the act or process of directly perceiving events or reality. It is the apprehension of an object, thought, or emotion through the senses or mind.


CHAPTER TWO TC "CHAPTER TWO" \f C \l "1" 
2.0 LITERATURE REVIEW TC "LITERATURE REVIEW" \f C \l "1" 
2.1 Introduction TC "2.1 Introduction" \f C \l "1"  
The preceding chapter presented the background to the study. This chapter discusses relevant literature review including the learning theories, cotemporary researches and the existing gaps.
2.2 Theories Related to the Study TC "2.2 Theories Related to the Study" \f C \l "1" 
2.2.1 Social Learning Theory
 TC "2.2.1 Social Learning Theory." \f C \l "1" Social learning theory was developed by Albert Bandura and Walters in 1963 and further detailed in 1977. (Bandura, 2007 p.69) proposed one of the influential theories of learning and development. ‘’Bandura stated that most of human behavior is learned observational through modelling’’ from observing others behaviors are performed, and on later occasion this coded information serves as a guide action (Bandura, 2007). 
The incorporate social aspect of this theory is known as ‘’Observation learning/ modelling’’ as people assume the ability to learn simply by watching others (Social learning theory). Therefore, this theory is relevant to a study in which these people so called models in the society can influence girls’ dropout. For instance, peer pressure can influence girls’ school dropout in the sense that one can imitate bad behavior from others. Such peer or group behaviors for example alcoholism, prostitution, and petty business can make a girl student to leave studies. However, the theory did not specify exactly what the cause of girls’ dropout from school.
2.2.2 Participation-Identification Model TC "2.2.2 Participation-Identification Model" \f C \l "1" 
This is another model that has been advanced to explain the dropout phenomenon. The Participation-Identification Model suggests that as youth actively participate in school the more likely to feel a sense of connection to school. This model postulates that involvement in school activities usually results in identification and social attraction to a group. Conversely, the lack of participation results in a lack of identification (Finn, 1989). 
Marginalized students have the like hood to become isolated from the mainstream student body. They may feel alienated from the school system as a whole and subsequently drop out. This model has some utility for understanding the impact of rationalization on student performance. Theoretical conceptualization of this model has helped to explain the important role of student engagement in school and learning, and have drawn attention to key elements of engagement including student participation, identification, social bonding, and personal investment in education (Finn, 1993).
Finn, (1993) asserts that students must both actively participate in school and have a feeling of identification with the school for them to remain in school and graduate (Figure 2.1. Student participation includes behavioral indicators such as attending school, being prepared for work, and being involved in extracurricular activities. The psychological indicators of identification with school include the feelings and sense of belonging associated with school engagement. 

Figure 2.1 Participation-Identification Model TC "Figure 2.1 Participation-Identification Model" \f F \l "1" 
The model explained the important of girls to participate in school activities, that girls got identification and social attraction to a group or community. Therefore, girls’ school dropout is subject to students’ participation in school curriculum activities. Students who are not engaged in school activities are likely to feel not belonging to the school, hence dropout.

2.3 Contemporary Studies TC "2.3 Contemporary studies" \f C \l "1" 
Tuyagaje (2013) conducted a study based on investigating the factors leading to students’ drop out from school in Tanzania. The study was carried out in Mbeya, Dar es Salaam and Kilimanjaro regions. Both qualitative and quantitative methods were used to obtain results of this study. The study found that the factors leading to students dropout from school included lack of awareness on the importance of education, poor education background in families, parents’ low income, cultural aspects such as early marriages, divorce, polygamy, lack of family planning and negative attitudes towards education especially for girls and absence of both parents in the family were found to be factors for school dropout. Ondere (2012) studied the current factors that contribute to drop out of girls in mixed day secondary schools in Kasarani District in Nairobi province, with a view of getting possible strategies for countering the problems that causes girls to drop out of school. Mloka (2014) explored the reasons for higher rate of girls’ dropout in Primary Schools in Tanzania a case study of Mpanda district. The study found that environmental factors had a greater impact on girls drop-out in primary schools. Other factors explored were early marriages, late enrolment in standard one in all primary schools and boys’ preference discouraged girls to complete the studies.

Mosha (2014) examined factors behind dropouts in secondary schools in Meru District Council in Tanzania. The study was mainly qualitative and partly quantitative which used questionnaires and interviews as well as documentary review for data collection.  The study revealed that early pregnancy, long distance to school, peer pressure, disability, unfriendly environment, sexual harassment, poor performance and petty trade led to many dropouts in selected schools. According to Save the children (2005), cultural norms may inhibit girls access to education in many parts of developing world. Social traditions and deep-rooted religions and cultural beliefs may make it unacceptable for a girl to express her opinions, make decisions for herself or participating in activities with boys of her age. Many societies in Sub-Sahara Africa have gender disparity between males and females which has a foundation in patriarchal structure. According to Okojie (2001), Patriarchy is defined as “a set of social relations with material base that enables men to dominate women”. Patriarchy gives material advantage to men while at the same time placing constraints on the role and activities of women. This contributes to dropping out among girls especially when the resources are scarce. A UNICEF study (2006) found that some parents fear to send their daughters to school in fear that they will not be safe with male teachers. The absence of a mechanism to reintegrate young mothers to school after delivery serves as a double punishment and the girls who get pregnant are forever closed out of school. These girls are referred as “grownups” and assume roles for adults and may engage in sexual activities which result in pregnancies and dropping out of school.  

Psychological violence is yet another problem that girls experience which undermines their self-esteem. Harassment of girls by boys and men (including some male teachers and schoolmates) through touching of breasts, buttock and use of inappropriate language is a form of sexual abuse. The study is going to look on this factor and suggest ways that can be used to curb the problem. Research on school age pregnancy conducted by the Tanzania Women Media Association (TAMWA) gives shocking information. For example, Tabora Region recorded 819 girls who left school due to pregnancy between 2006 and 2009 and in Morogoro Region, 331 girls had to leave school between 2007 and 2009 because of pregnancy. Mawere (2012), in his study “Causes and Effects of Girl Child Dropouts in Zimbabwean Secondary Schools: A Case Study of Chadzamira Secondary School, Gutu District” found many effects pertaining to girls’ dropout, they include; Increase in illiteracy, Unemployment problems and underdevelopment of the country, Anti-social behavior and increase in crime rates and HIV/Aids, and Wastage in education. Odaga & Heneveld (1995) indicated that the education investment behaviour or decisions of most African families is based on gender differentiation, birth order and number of siblings. According to them, parents often consider that boys are better at school. Education is also seen in some societies as a fear of change and now with globalization, the fear becomes even greater fear to lose the cultural identity fear of moving towards the unknown or the unwanted, and fear of dissolving in the many others. Furthermore, Friedman et al. (1985) made a comparative analysis of the dropping out rates among adolescent nonusers and regular users of drugs in two Philadelphia high schools. The study found out that students who did not like school were more likely to be involved with drugs. In addition, 26% of nonusers and 30% of the casual drug users dropout compared with 51% of the regular drug users. 

2.4 Research Gap TC "2.4 Research Gap" \f C \l "1" 











CHAPTER THREE TC "CHAPTER THREE" \f C \l "1" 
3.0 RESEARCH METHODOLOGY TC "RESEARCH METHODOLOGY" \f C \l "1" 
3.1 Introduction TC "3.1 Introduction" \f C \l "1" 
The previous chapter discussed the literature review and this chapter covered the methodology to  the study.The chapter covered the following main sections; research design, location, target population, sample and sampling techniques, data collection methods, validity and reliability of instruments as well as data analysis plan, and research ethical considerations. Thus, the methodology ought to achieve the purpose of studying stakeholders’ perceptions and experiences on girls’ dropout in secondary schools particularly in Dar es Salaam region focusing on the following four objectives:
i)	To assess stakeholders’ conception of girls dropout 
ii)	To examine  socio-economic factors influencing girls’ dropout in secondary school
iii)	To assess the challenges to address girls’ dropout in secondary schools
iv)	To find out ways to improve girl’s school attendance

3.2 Research Design TC "3.2 Research Design" \f C \l "1" 
Research design is defined by Kothari (2004) as a chosen plan for achieving a particular study or research. It is a systematic arrangement and strategy of investigation in order to gather requisite data (Kothari, 1990). A design structure of the research, shows how all the major parts of the research project work together to address the central research question (Kombo & Tromp, 2006). In relation to the study, a descriptive study design was adopted. This was because; essentially the research was intended to gather both qualitative and quantitative. Descriptive study design helped the researcher to secure rich enough information about girls’ dropout in secondary schools which might provide clues and ideas that respond to research questions. It provided an opportunity for the intensive analysis of many specific details that could be overlooked by other methods. It gave the researcher a total view of a clear insight in to a situation or process in its setting, giving an overall picture of a problem.

3.3 Location TC "3.3 Location" \f C \l "1" 
The study was conducted in some parts of Dar es Salaam city, specifically in the three districts (Ilala, Kinondoni and Temeke). (See figure 3.1)

Figure 3.1 Map of Dar es Salaam City TC "Figure 3.1 Map of Dar es Salaam City" \f F \l "1" 
3.4 Target Population TC "3.4 Target Population" \f C \l "1" 
Target Population in research is defined as all the existing members of the group from which a sample is drawn for which conclusion is made (Ary, Jacobs, & Razavieh, 2002). Fraenkel (2000) defines research target population as an arrangement of people or things that a researcher has in mind from which to obtain information and draw conclusions. In this study, the population from which the researcher drew general conclusions included education stakeholders in Dar es Salaam city including teachers, students, parents, education officials, curriculum developers, and policy makers. Numbers of methods were used to select representatives from the target population as explained on sections 3.5 and 3.6, sampling technique and sample size respectively.  

3.5 Sampling Techniques TC "3.5 Sampling Techniques" \f C \l "1" 
Sampling technique refers to the process of selecting the sample participants from the population for the purpose of the study (Ary et al, 2002).  Sampling is a procedure, process or technique of choosing a sub-group from a population to participate in the study. It is the process of selecting a number of individuals for a study in such a way that the individuals selected represent the large group from which they were selected. With regard to this study, the following sampling methods were employed:

3.5.1 Simple Random Sampling TC "3.5.1 Simple Random Sampling" \f C \l "1"  
Simple random sampling is a sampling technique which is used to select objects in which every element in the population has an equal chance of being chosen. Random selection helps control for extraneous (irrelevant) influences because it minimizes the impact of selection biases and increases the external validity of the study. In other words, using random selection helped to ensure that the sample was representative of the population as a whole. Simple random sampling was used to select respondents in secondary schools including teachers, students by assigning written piece of papers named numbers, then every respondent was required to pick randomly and those obtained odd numbers were chosen for the study. It was also used to obtain community members in all three municipalities of Dar es Salaam city including Ilala, Kinondoni and Temeke. All these provided a wealth of information on their perspective and experience about Girls’ dropout.

3.5.2 Purposive Sampling TC "3.5.2 Purposive Sampling" \f C \l "1" 
This is also known as judgmental, selective or subjective sampling. It is a non-probability sampling technique in which the units that are investigated are based on the judgment of the researcher. The purposive sampling techniques was used for selecting education officials, school heads and policy makers. All these provided a wealth of information on girls drop out in secondary schools.

3.6 Sample Size of the Study TC "3.6 Sample size of the Study" \f C \l "1" 
In a research study, it is not possible to deal with the whole population, therefore according to Kombo and Tromp (2006), there is a need to identify a portion of the population known as sample. According to Mugenda and Mugenda (1999), a sample is a smaller group obtained from the accessible population. The population is selected to be representative of the whole population with the relevant characteristics. Relevant to this study, the researcher, using the methods discussed above on 3.5, identified a sample size to be employed in the study. Therefore, a sample size of 96 respondents was drawn to represent the whole target population (Table3. 1).  

Table 3.1. Respondents' Sample Size TC "Table 3.1. Respondents' Sample Size" \f T \l "1" 










3.7 Sources and Methods of Data Collection TC "3.7 Sources and Methods of Data Collection" \f C \l "1" 
Data collection methods are the tools that the researcher expected to use for the collection of data in the field. It refers to the gathering of information aimed at proving or refuting some facts (Masomo & Ngaruko, 2012). 
This study used both primary and secondary data sources to assess stakeholders’ perception and experience about girls’ dropout in secondary schools in Tanzania, specifically in Dar es Salaam city.  Primary data came from observations, and interviews while secondary data were obtained from review of various literature related to the study. This section provides a description of the instruments used in data collection process, which will include both primary and secondary data collection tools as described below.
3.7.1 Questionnaires TC "3.7.1 Questionnaires" \f C \l "1" 
Questionnaires are data-gathering instruments by which a subject responds to questions or statements that generally require information (Best & Kahn, 1996). The questionnaire is an ideal instrument to gather descriptive information from a large sample in a short time (Kothari, 2004). It can also be answered at the convenience of the respondent and picked at a later time. This method was used because it was easier to administer questions prepared on paper. It also gave the respondents more time to think and consult documents. Questionnaires were used for teachers, and parents. Both open and closed questions were designed and supplied to all respondents whereby they were required to fill them and return them to the researcher. In this method, questions were printed on paper and supplied to all targeted respondents. The information gathered under this method were respondents’ particulars, their perceptions and experience on girls’ dropout in secondary schools.  

3.7.2 Interviews TC "3.7.2 Interviews" \f C \l "1" 
The researcher adopted personal interview specifically face to face to obtain primary data from respondents. A combination of structured and unstructured questions was used. Structured questions were used for tapping very specific information. On the other hand, unstructured questions were used to give respondents some freedom of self-expression. In this study, students, school heads, dropped girls, were interviewed. The researcher visited schools, and all planned respondents were met. Both structured and unstructured questions were asked to all interviewee on the interview day. The data obtained from interviews were about school girls’ dropout. The purpose of using this method was that the researcher wanted to obtain more information through open discussions and see facial expressions of the interviewees.

3.7.3 Documentary Review TC "3.7.3 Documentary Review" \f C \l "1" 
Documents are any written or recorded materials which are not prepared at the request of the inquiry or for the purpose of evaluation (Guba & Lincoln, 1994). In this study past researches, journals, articles, records, books and newspapers with subjects related to the research problem were reviewed. The rationale for using documentary review was that documents are stable in that they can be reviewed repeatedly to provide the same information. Researches, journals, articles, records, books and newspapers were obtained from libraries, school records, head teachers’ offices, DSEOs offices, and the internet. All documents were collected and reviewed by the researcher. Those relevant to the study were further scrutinized and reported in the presentation chapter. 

3.8 Data Analysis TC ".8 Data Analysis" \f C \l "1"  Procedure
Data analysis can be defined as a systematic process which involves working with data, organizing and breaking them into manageable units, synthesizing them, searching for patterns, discovering what is important and what is to be leant as well as to decide to tell others. According to Kothari (2004), data analysis is a process that implies editing, coding, classification and tabulation of collected data. Data analysis was done in accordance with the research objectives and accompanying questions of the study. In this research, quantitative data were analyzed by descriptive design with the help of Statistical Package for Social Sciences (SPSS) and Microsoft Excel while qualitative data were analyzed using thematic analysis and recorded voices were transcribed using Microsoft Word programme.

3.9 Validation and Reliability of Research Instrument TC "3.9 Validation and Reliability of research Instrument" \f C \l "1" 
To ensure validity and reliability of the data collected during the research, a pilot study was conducted. This helped the researcher to be familiar with the targeted area which made easier for data collection. Also, the researcher frequently visited the research supervisor to get advice and consultation on the progress of the research study and check the reliability and validity of the data collected.

3.10 Ethical Issues TC "3.10 Ethical Issues" \f C \l "1" 






CHAPTER FOUR TC "CHAPTER FOUR" \f C \l "1" 
4.0 FINDINGS AND DISCUSSION TC "FINDINGS AND DISCUSSION" \f C \l "1" 
4.1 Introduction TC "4.1 Introduction" \f C \l "1" 
In the previous chapter, the researcher discussed the research methodology. This chapter presents findings and discussion of the results obtained from the study.  It is divided into two sections. The first section presents and discusses the main socio-demographic characteristics of the respondents. The second section presents results according to the research objectives. The research objectives were to assess stakeholders ‘conception of girls’ dropout, how socio-economic factors influence girls’ dropout. The effects of girls’ dropout on economic development of the country and lastly, assess strategies to address girls’ dropout in secondary school. 

4.2 Respondents’ Socio-demographic Information TC "4.2 Respondents’ Socio-demographic Information" \f C \l "1" 
Socio-demographic information of the respondents involved in the study from the region was determined. This was done purposely to determine capacity of communities with different characteristics in order to understand the stakeholders’ perceptions and experiences on girls’ dropout in secondary schools particularly in Dar es Salaam region. The characteristics of the respondents included response rate and composition, sex, marital status, age, level of education, and area of specialization. This information was considered to be associated with knowledge of respondents about stakeholders’ perceptions and experiences on girls’ dropout in secondary schools.
4.2.1 Response Rate and Composition TC "4.2.1 Response Rate and Composition" \f C \l "1" 
A sample size of 99 respondents was involved in this study by filling questionnaires, participating in interview sessions. The sample composed of 30 (30%) secondary school teachers, 30 (30%) secondary school students, 9 (9%) dropped girls, 12 (12%) Parents/Community, 9 (9%) Heads of Schools, 6 (6%) Inspectorate (District and Zonal offices) and finally 3 (3%) DSEOs. The study however, found that the number of respondents gave a proportion of 100% that was as a result of researcher’s close follow up of the respondents.
Table  4.1  Response Rate and Composition TC "Table  4.1  Response Rate and Composition" \f T \l "1" 










4.2. 2 Classification of Respondents by Gender and Age TC "4.2. 2 Classification of Respondents by Gender and Age" \f C \l "1" 




Figure 4.1 Classification of Respondents by Gender TC "Figure 4.1 Classification of Respondents by Gender" \f F \l "1" 
Similarly, the study sought to examine age differentials among respondents. This was done purposely in order to find if respondents were old enough to grasp issues related to girls’ dropout. Results show that 16 (16.2%) respondents were aged between 26 and 33 years, 17 (17.2%) respondents were aged between 34 and 41 years, 50 (50.5%) respondents were aged between 42 and 49 years and finally 16 (16.2%) were aged 50 and above years. With this trend, it was seen that all respondents involved in this study were aged above 25 years. 


Figure 2.2  Classification of Respondents by Age TC "Figure 4.2  Classification of Respondents by Age" \f F \l "1" 

4.3 To Assess Stakeholders’ Conception of Girls Dropout TC "4.3 To Assess Stakeholders’ Conception of Girls Dropout" \f C \l "1" 
The first question of this study was to examine/assess stakeholders’ views or perceptions on girls’ dropout in secondary schools in Dar es Salaam region. The perceptions were assessed by examining stakeholders’ attitudes towards drop out of girls from secondary schools. Respondents were provided with options to decide whether they strongly agree, agree, not sure, disagree, or strongly disagree. These items had been assigned numbers for respondents to rank their responses according to their choices. The above observations validate various studies made by Njau and Wamahiu (1994) on dropout rates in Sub-Saharan Africa. The study found that among serious obstacles to female education, premature departures or dropping out from schools by female education is notable in Sub-Saharan Africa. The study found that one of the reasons established was the attitude of teachers towards girls in class. Teachers were reported to favour boys than girls in terms of academic performance and achievement. This discouraged girls and often led to dropout (Njau & Wamahiu, 1994). In a study on schooling Ugandan girls, Kabesiime (2007) noted that the teacher‘s attitude towards girls in the classroom was crucial for retention of girls in school. It was found that teachers who are keen on encouraging equal participation of girls and boys in class increased the completion rate of girls’ education in secondary schools. The study found that teachers who had been sensitized to change any negative attitudes towards girls’ education and adopted new methods to promote equity in the classrooms had made a great impact in the performance and retention of girls’ in schools. Similarly, evidences from interview sessions conducted during this study validate these findings in which many respondents agreed that the above factors were among factors that contributed to girls’ dropout in secondary schools as one of the respondents said “Some families do not support girls’ education; boys are preferred compared to girls. This makes them not to concentrate much on studying. As you can see, boys perform better than girls in this school”.

4.4 Socio-Economic Factors Influencing Girls’ Dropout TC "4.4 Socio-Economic Factors Influencing Girls’ Dropout" \f C \l "1" 











Table  4.2  Socio-economic Factors Influencing Dropout TC "Table  4.2  Socio-economic factors influencing dropout" \f T \l "1" 
SOCIO- ECONOMIC Factors	Responses	Total(N)
	AGREE	DISAGREE	
	(F)   	(%)	(F)   	(%)	
Status of the family (parents’ marital status)	64	65%	35	35%	99





Age of the student	67	67%	33	33%	99
Parents’ Irresponsibility (lack of parental involvement in a child’s education)	55	55%	45	45%	99
Girls’ own Refusal	74	74%	26	26%	99
Low socio-economic status of the family	77	77%	22	22%	99
Lack of school resources	50	51%	49	49%	99
Poverty 	55	56%	44	44%	99
Nutrition 	38	38%	61	62%	99
High cost of schooling	64	65%	35	35%	99
Limited allocation of resources to girls	81	82%	18	18%	99

Odaga & Heneveld (1995) indicated that the education investment behaviour or decisions of most African families is based on gender differentiation, birth order and number of siblings. According to them, parents often consider that boys are better at school. Education is also seen in some societies as a fear of change and now with globalization, the fear becomes even greater fear to lose the cultural identity fear of moving towards the unknown or the unwanted, and fear of dissolving in the many others. 
4.5 Effects of Girls’ Dropout on Socio-economic Development TC "4.5 Effects of Girls’ Dropout on Socio-economic Development" \f C \l "1" 
Education is key component of economic growth because it has directly influence on entrepreneurship, productivity growth and then increases employment opportunities and women empowerment. Education helps in making potential youth for the enhancement of ability, creativity and systematically skills to contest with the fast changing Global inclination. Due to Students drop outs economy have declined accordingly; data form reviewed literatures reveal that People without education unable to get jobs and more likely to spend their lives jobless or on government assistance (Catterall, 1985). These students often struggle with poverty, abuse or neglect in their homes. It is imperative investment for human and economic development. 
Mawere (2012), in his study “Causes and Effects of Girl Child Dropouts in Zimbabwean Secondary Schools: A Case Study of Chadzamira Secondary School, Gutu District” found many effects pertaining to girls’ dropout, they include; Increase in illiteracy, Unemployment problems and underdevelopment of the country, Anti-social behavior and increase in crime rates and HIV/Aids, and Wastage in education.

Table 4.3 Effects of Girls’ Dropout on Socio-economic Development TC "Table 4.3 Effects of Girls’ Dropout on Socio-economic Development" \f T \l "1" 
Impacts	Agree	Disagree	Total
	(F)   	(%)	(F)   	(%)	(F)   	(%)
Lack of opportunities for employment in public and private sectors	99	100	00	00	99	100
Inability to become strong entrepreneurs	99	100	00	00	99	100
Inability to support their families by providing them with the basic needs	99	100	00	00	99	100
Inability to identify some traditional norms and values that contradict human rights;	99	100	00	00	99	100
Inability to observe personal hygiene and to improve health status of their families.  	99	100	00	00	99	100
Bitterness towards others	99	100	00	00	99	100
lack of, or decreased, self-confidence or self-esteem	99	100	00	00	99	100
Loss of tax revenues	99	100	00		00	99	100
Feeling of exclusion	99	100	00		00	99	100

4.6 Strategies to Address Girls’ Dropout in Secondary Schools TC "4.6 Strategies to Address Girls’ Dropout in Secondary Schools" \f C \l "1" 
Although the reasons for dropping out vary, the consequences of the decision are remarkably similar. The researcher studied the measures that could be put in place in order to eliminate girls’ dropout problem in secondary schools. The study suggested some measures that could be put in place. These include; the government should provide programmes to enlighten parents on the importance of girls’ education, churches and schools should take the initiative to educate the girls on importance of education in order to have a good future. In addition, teachers’ attitudes towards undermining girls in secondary schools should be stopped, society should enhance its tax revenues by helping dropouts stay in school and society can save significantly on welfare programs by reducing the female dropout rate. Respondents agreed that these measures could help to solve girls’ dropout problem in secondary schools, if well implemented as indicated, Table 4.4.

Table 4.4 Strategies to Address Girls’ Dropout in Secondary Schools TC "Table 4.4 Strategies to Address Girls’ Dropout in Secondary Schools" \f T \l "1" 
Strategies	YES		NO	
	(F)   	(%)	(F)   	(%)
The government should provide programmes to enlighten parents on the importance of girls’ education. 	99	100	00	00
Churches and schools should take the initiative to educate the girls on importance of education in order to have a good future. 	99	100	00	00
Teachers attitudes towards undermining girls in secondary schools should be stopped	99	100	00	00
Society should enhance its tax revenues by helping dropouts stay in school	99	100	00	00




CHAPTER FIVE TC "CHAPTER FIVE" \f C \l "1" 
5.0 SUMMARY, CONCLUSION AND RECOMMENDATIONS TC "SUMMARY, CONCLUSION AND RECOMMENDATIONS" \f C \l "1" 
5.1 Introduction TC "5.1 Introduction" \f C \l "1" 
This chapter presents the summary of the findings, conclusion, and recommendations on the study about stakeholders’ perceptions and experiences on girls’ dropout in secondary schools. The chapter is divided into three major components including introduction, the summary, conclusion as well as recommendations. 

5.2 Summary of the Study TC "5.2 Summary of the Study" \f C \l "1" 
The main objective of this study was to assess stakeholders’ perceptions and experiences on girls’ dropout in secondary schools particularly Dar es Salaam region. The research was carried out in Dar es Salaam region including three (3) districts: Ilala, Kinondoni, and Temeke. Specifically, the study was guided by the following research objectives:
To assess stakeholders’ conception of girls’ dropout, to investigate how social economic factors influence girls’ dropout, to assess the effects of girls’ dropout on economic development on the country and to asses strategies to address girls’ dropout in secondary school. The findings showed that stakeholders perceive girls’ dropout in various ways. The study showed that there are discouraging attitudes towards girls in secondary schools including;  Some of the respondents concluded that, a girl child should be left at home to do home activities. Education stakeholders stated that, to educate a girl child was a big headed, hence running her chances of marriage. Some teachers undermine girls in the class and school by discouraging them. Furthermore, there were no enough facilities in schools to educate a girl child such as dormitories. This study found that, family economic background affects girls’ education where by some of the families possessed low-income. Also, some cultural practices and believes do not favors girl’s education. All these attitudes discourages girl’s efforts to attain education.

5.3 Conclusion TC "5.3 Conclusion" \f C \l "1"  
Based on this study, it can be concluded that: Stakeholders perceive the concept of girls’ dropout in different ways, these perception differ from place to place. Literature revealed that dropout is mostly common in Sub-Saharan Africa. It has also been revealed that teachers’ perception towards girls’ education accelerate girls’ dropout. 
5.4 Recommendations TC "5.4 Recommendations" \f C \l "1" 
Relative to the research findings, the following recommendations are made. The recommendations are further sub-divided into three parts as follows.

5.4.1 Recommendations for Action TC "5.4.1 Recommendations for Action" \f C \l "1" 
i)	All stakeholders at large should be educated on how to teach and nurture their daughters on the importance of girls’ education. This will reduce girl’s  dropouts in secondary schools in Dar es Salaam. This practice also will increase awareness among girls.
ii)	The Tanzanian education curriculum should adopt other learning strategies to help students finish their education. With the increased technology, and accessibility of many facilities, the government should encourage online learning and distance learning. This can help mothers who fear to return to school. The increasing offering Online and Distance programs are making it easier and more convenient for students to finish schools.
iii)	 Schools and other authorities should provide with guidance and counseling services to counsel students with coping and adaptability problems from home and school. 
iv)	Encouragement of returning to schools for dropped girls for the government and other education stakeholders to build dormitories so as girls to stay at school.   
5.4.2 Recommendations for Policy TC "5.4.2 Recommendations for Policy" \f C \l "1" 
i)	The education policy and other relevant policies should be enacted objectively to deal with girls problems. The study found that girls face a lot of problems which lead them to dropout of schools. Strict laws, policy and implementation of education programmes will lead to the decrease, if not disappearance, of the problem. The government in collaboration with private sectors: Non-Governmental Organizations (NGOs), Community Based Organizations (CBOs), should establish and encourage alternative ways of providing education for girls.
5.4.3 Recommendations for further Studies TC "5.4.3 Recommendations for further Studies" \f C \l "1" 
i)	This study was conducted in Dar es Salaam Region which in an urban area, similar study may be conducted in other areas specifically in rural areas.
ii)	Similarly, the study was done to assess perceptions and experiences of stakeholders concerning dropout among secondary school females. Other researches may be conducted to examine the same problem for boys, primary school pupils or even college students. 
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APPENDICES TC "APPENDICES" \f C \l "1" 

APPENDIX I
A QUESTIONNAIRE ON ASSESSMENT OF GIRLS DROPOUT IN SECONDARY SCHOOLS IN DAR ES SALAAM REGION; STAKEHOLDERS PERCEPTIONS AND EXPERIENCES

Dear Respondent
I am a post graduate student of the Open University of Tanzania (OUT), pursing Education in Administration, Planning and Policy Studies under the Faculty of Education. I am conducting a study on the above stated topic. I hereby request that you fill the questionnaire items as honesty as possible and to the best of your knowledge. The responses shall be absolutely confidential and anonymously given. No Name shall be required from the respondent.
 









SECTION A: RESPONDENT’S PARTICULARS
Instructions: tick (√) or specify the correct answer
i.	Sex of respondent 
1.	Male				[	]      
2.	Female 				[	] 








iii.	What is your age group?
1.	 18-25				[	] 
2.	26-33     				[	] 
3.	34-41				[	]
4.	42-49				[	]
5.	50 and above 			[	] 


















The table below shows some of the attitudes one might have towards drop out of girls from secondary schools. Please, tick (√) where appropriate using the following scales. 1. Strongly Disagree, 2. Disagree, 3. Not sure, 4. Strongly agree, 5. Agree
S/N	STATEMENT 	1	2	3	4	5
	Negative attitude towards girls’ education affects girls ‘retention in school.					
	A girl child cannot perform better than a boy child in school.					
	A girl child should be left at home to do home chores					
	Education makes the girl child big headed, hence ruining her chances of marriage					
	Some teachers undermine girls in the class and school.					
	There are no enough facilities in schools to educate the girl child					
	The girl child should be married off early in order to bring in dowry					
	Family economic background affect girls education					
	Some cultural practices and beliefs do not favour girls education					





FACTORS INFLUENCING GIRLS DROPOUT (Use 1 for Agree, 2 for Disagree)
S/N	FACTORS (SOCIAL)	AGREE	DISAGREE
	Status of the family (parents’ marital status) 		





	Age of the student		
	Parents’ Irresponsibility (lack of parental involvement in a child’s education)		
	Girls own Refusal		
	FACTORS (ECONOMIC)		
	Low socio-economic status of the family		
	Lack of school resources		
	Poverty 		
	Nutrition 		
	High cost of schooling		
	Limited allocation of resources to girls		

SECTION D: 
IMPACTS OF GIRLS’ DROPOUT (Use 1 for Agree, 2 for Disagree)
S/N	IMPACTS	AGREE	DISAGREE
	Lack of opportunities for employment in public and private sectors		
	Inability to become strong entrepreneurs		
	Inability to support their families by providing them with the basic needs		
	Poor involvement in politics so as to become competent leaders		
	Inability to identify some traditional norms and values that contradict human rights;		
	Inability to observe personal hygiene and to improve health status of their families.  		
	Bitterness toward others		
	lack of, or decreased, self-confidence or self-esteem		




WAYS THAT CAN HELP TO REDUCE DROP OUT RATES AMONG GIRLS IN SECONDARY SCHOOLS
Please answer by ticking or explaining accordingly;
a)	The government should provide programmes to enlighten parents on the importance of girl education. 
1.	Yes			[	]
2.	No 			[	]
b)	Churches and schools should take the initiative to educate the girls on importance of education in order to have a good future. 
1.	Yes 			[	]
2.	No			[	]
c)	Teachers attitudes towards undermining girls in secondary schools should be stopped
a.	Yes 			[	]
b.	No			[	]
d)	Society should enhance its tax revenues by helping dropouts stay in school.
a.	Yes 			[	]
b.	No			[	]
e)	Society can save significantly on welfare programs by reducing the female dropout rate.
a.	Yes 			[	]
b.	No			[	]















APPENDIX II INTERVIEW QUESTIONS ON ASSESSMENT OF GIRLS DROPOUT IN SECONDARY SCHOOLS IN DAR ES SALAAM REGION; STAKEHOLDERS PERCEPTIONS AND EXPERIENCES
i.	NOTE RESPONDENT’S PARTICULARS
1.	Sex of respondent 
i.	Male				[	]      
ii.	Female 			[	] 








3.	What is your age group?
i.	 18-25				[	] 
ii.	26-33     			[	] 
iii.	34-41				[	]
iv.	42-49				[	]
v.	50 and above 			[	] 















ii.	How would you rate girls’ dropout in secondary schools in your area?
iii.	What would you identify to be the major that cause secondary school girl students to dropout? 
iv.	What would you identify to be the major economic factors in that cause secondary school girl students to dropout? 
v.	What factors would you consider to be the impacts of girls’ dropout in secondary schools?
vi.	What do you think can be done to revamp girls’ dropout in secondary schools?




Percent 







